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The main focus of error analysis, a branch of applied linguistics, is investigating
and studying errors that are made by second language (L2) learners. The present
study is based on quantitative and qualitative analysis as well as corpus-aided
analysis of lexical errors in academic vocabulary. The study aims to assist
educators and teachers to develop, organize lessons or courses, which will
enhance the effectiveness of academic vocabulary learning on the part of the
students. Based on the results of the given research, teachers can refer to the
errors in academic vocabulary, which will help them notice the gap in Academic
Word List (AWL), by raising their awareness and emphasizing on certain areas
of academic vocabulary. The instruments of the study were 39 essay scripts
written by the AUA (American University of Armenia) first-year students
majoring in English and Communications.

Keywords: lexical error, error analysis, Academic Word List, academic
vocabulary.

Introduction

Making errors in writing is inevitable, and errors are signs and evidence of
students’ learning and mind processing (Agustin-Llach, 2017). The current
corpus-based study focuses on lexical errors in academic vocabulary. The
notion of lexical errors in academic vocabulary is closely related to lexical
competence. Knowing a word implies not only semantic knowledge of a word
but also its morphology, syntax and pragmatics. Moreover, lexical competence
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entails knowing how to use a particular word in combination with other words
in context, in communicative situations or texts (Agutsin-Llach, 2011). Hence,
a lexical error is a semantic, orthographic, phonological, syntactic deviation of
a word in target language. Concerning academic vocabulary, one should
emphasize Academic Word List (AWL), 570 academic word families, which
cover most academic texts. The misuse of academic vocabulary or lexical errors
in AWL may lead to misunderstanding of the conveyed message, hamper
successful completion of academic tasks of both native and non-native speakers
of English, may impact negatively on reading comprehension of academic texts
and disturb their academic writing (Gardner & Davies, 2013; Hemchua &
Shmitt, 2006; Saud, 2018).

Concerning the research on misuse of academic vocabulary in its
productive form (writing), few studies focus on lexical error analysis in
academic vocabulary. There is limited research available that considers the
misuse of AWL in writing (Dodigovic & Wang, 2015). One such study
referring to lexical error analysis is Harutyunyan’s (2018) research on EFL
students’ lexical errors in writing. However, at large, little is known about
lexical errors in academic vocabulary of Armenian students. In fact, no study
has been carried out so far to reveal the misuse of Academic Word List by EFL
Armenian learners.

Hence, the current study seeks to identify two types of errors - context and
spelling errors in AWL and elicit possible causes of those errors. To gain
results and complement information in different parts of data in the following
corpus-based analysis, we have applied to elements and aspects of both
qualitative and quantitative methods. In the interest of obtaining reliable and
useful data, the descriptive analysis that allows to explore, study data, analyze
the findings, count frequencies of errors and interpret them has been applied
(Paltridge & Phakiti, 2015, p.36). As far as Error Analysis is concerned, Gass
& Selinker’s (2008) technique of analyzing the errors is adopted and
implemented. Thus, the methodology used is based on the Mixed Method
Research (MMR).

Data collection and data analysis

Before moving to the procedure and data collection, some relevant aspects of
the present study should be highlighted. To conduct the corpus-based analysis,
a data source was required which is a compilation of the small learner corpus
containing 39 essays, written by AUA undergraduates, who are native speakers
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of Armenian, majoring in English and Communications. The essays, which the
students wrote as an obligatory task, are on different topics: social media in our
lives, harassment, the educational system in Armenia, reflections on academic
writing techniques.

The data analysis was conducted in the following way. To analyze the
learner corpus containing academic written essays, Corpus Builder Software
was used, which is found on the website lextutor.ca. To identify AWL, the
Vocabprofile tool was implemented, with VP-Classic element found on the
same site. The Vocabprofile tool highlights all academic words and word
families, which is Coxhead’s (2000) Academic Word List. To check and eliciti
the errors in AWL, Lextutor collocation tool was used with British Academic
Written corpus of 8 million words.

In the current study, the above mentioned thirty-nine essays were collected
from the database of the students’ writings. Both the instructor and the students
were informed that the essays would be analyzed for the current study. Before
integrating the students’ writing into a corpus, all the data that may violate the
confidentiality of the students were excluded (students’ names, surnames,
supervisor’s name, citations).

Lexical error taxonomy, which is based on word knowledge depth, is
presented and described with examples of errors. The present study has five
steps in analyzing the data and in Table 1 the steps of error analysis are
presented:

Table 1: Lexical Error Analysis Steps in AWL

Number Steps Steps Definition Examples
of steps

1 Compile and Collecting essays 39 Essays from undergraduate

Collect Learner | (Word Documents) |AUA students majoring in English
Corpus and Communications
2 Error Lexical errors in Wrong word in context, wrong
identification AWL spelling
and

classification

3 Quantifying Overall number of | Number of lexical errors in AWL
Errors in AWL errors in AWL in each group (context and
Number of errors | spelling ). The amount of L1 and
caused because of L2 errors in AWL
Lland L2
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4 Analysis of Possible causes and | Intralingual or Interlingual errors
errors in AWL reasons for errors in AWL

Note: The table is taken and adapted from Gass & Selinker (2008).

In error analysis, the identification and classification of errors is taken and
adapted from Dodigovic et al. (2014) lexical error taxonomy, which is based on
word knowledge depth. Besides the identification and classification of errors,
underlying reasons for those errors have been highlighted, whether there are
interlingual or intraligual errors. To reveal whether the given error is
interlingual or intralingual Online Nayiri Armenian Dictionary was also
implemented to check the translation of words and to find out whether the error
is caused because of direct translation or not. In table 2, the classification of
errors examples of error occurrences are presented:

Table 2: Lexical error taxonomy with examples

Criteria Explanation Example Correction
Context Wrong word choice People start to Options-Versions
(e.g. improve instead underestimate their
of ameliorate) individualities by becoming
fake options of Rihannas or
Beyonces.
Spelling Incorrect/Correct While a tax paying legal Military-military

citizen of a country
generally doesn’t need to be
afraid of mass surveillance,
Corrupt officials, Military
criminals, and all other
sorts of illegal activates

Note: The table is taken and adapted from Dodigovic et al. (2014)

The results of the current study demonstrate two types of errors found in
AWL. Most frequent types of errors are also identified referring to lexical error
taxonomy. Most frequent lexical errors in AWL are also highlighted referring
to the sources of those errors. The reasons and causes of all the errors in
academic vocabulary are detected, whether the errors are interlingual (L1) or
intralingual (L2).
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Lexical errors in AWL

Table 3: Descriptive Statistics of Lexical Errors in AWL Based on their Categories

Error Category

f

%

Context

28

84.84

Spelling

5

15.15

TNT in AWL 2111
TNT 28.065

Total Number of Errors in AWL 33

Note: f =frequency, AWL=Academic Word List,
TNT=total number of tokens, %=percentage

Table 3 shows lexical error types in AWL subdivided into two categories:
the total number of tokens in both AWL (2111), and learner corpus (28.065)
with the total number of errors in AWL (33). Notable result worthwhile to be
highlighted is that in the category of Context which incorporates wrong word
choice and meaning, confusion of synonyms, opposite meaning, the highest
frequency of errors in academic vocabulary is detected, which is 84.84% with
total 28 errors. There are 5 lexical errors in the category of Spelling (15.15%),
with least frequent errors in AWL. Moreover, in the category of Spelling, most
of the errors could be due to unnecessary capitalized words. For example, the

words illegal, military, globalization.

Figure 1: Most frequently misused words

distribute
communicate
affect

promote

»
[e0)

The bar chart (Figure 1) shows words that are most frequently misused,
based on the number of occurrences. The figure demonstrates new findings on
the most misused academic vocabulary in the learner corpus. As shown in
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Figure 1, the most misused word is the word promote (6 times). The next most
frequently misused words are affect, communicate (5 times each), and distribute
(3 times). In all the sentences, the following misused words constitute both
nouns and verbs. For instance, the word communicate is presented as the base
form of content word communication, which is a noun and is misused in the
writings. The word distribute, is used only as a verb. Overall, students made
errors more often in verbs than in nouns and other parts of speech.

Table 4: Number of Lexical Errors in AWL According to the
Source of their Cause

Criteria f of Interlingual errors | f of Intralingual errors
Context 22 6
Spelling 0 5

Note: f =frequency

Table 4 shows the total number of lexical errors in AWL, based on
categories and error source. As it is depicted in the table, Context constitutes
the highest number of interlingual errors in AWL (21). Context errors and its
L1 source can be the result of literal or direct translation of the Armenian
students’ writings from L1 into L2. Another prominent result shown is that
Spelling errors belong only to intralingual ones, they cannot be caused because
of L1, as Armenian and English have different spelling systems.

Errors in context

Under the term Context confusion of synonyms, sense relation, incorrect word
choice, and word meaning are included. The following category encompasses
the largest portion of lexical errors in AWL in the learner corpus, which is in
line with Harutyunyan’s (2018) results, where the largest portion of lexical
errors in writing accounts for the category of Context and the following result is
also in line with Saud’s (2018) study, where most errors are detected in the
confusion of sense relations. All the errors that the students made in their
writing are because of direct translation from L1 to L2 translation. It is revealed
that 28 errors occurred in AWL — 22 interlingual errors that is influenced by L1
and 6 intralingual developmental errors and as was mentioned in James (1998),
developmental errors occur irrespective of L1.

In the current learner corpus that consists of Armenian students’ essays,
errors in AWL in the category of context with prevailing L1 errors could be the
result of direct translation from Armenian. The same situation was revealed by
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Shalaby et al. (2009) in Saudi college students’ writings. Another source of
errors is revealed to be the existence of polysemantic words in Armenian. This
finding is in line with Dodigovic et al. (2017). For example, the word distribute
can be used in Armenian to show different meanings in different contexts. For
instance, distribute rebellion — wyumwipnipnih mwpwodt) (apstambutyun
taratsel), distribute responsibilities — puwphuty wWwpumuwlwbnipynibtpp
(bashkhel partakanutyunnere). The above mentioned factors could be the reason
why the learners misuse academic vocabulary. Some examples are provided
below:

Syria, The United Arab Emirates and Iran, consider it as a
large vehicle for distributing political riot (instigate).

The webpage is used to conduct the websites traffic jams in
large scales and counted the number of illiterate (manage).
Now teachers are merely instructing students and without
further explanation transmit their opinions (convey).

As for the errors caused by L2, the possible reason can be sought in the
fact that the students, whose writings comprised the corpus of the present study,
want to appear more advanced in terms of language proficiency and have more
refined writing. The following examples show some of the error occurrences
in AWL based on the mentioned factor:

By the way of conclusion, education is one of the most
important aspects of the life (in conclusion).

The website gives the opportunity to get educated in what
sphere you prefer by involving every type of newspapers
(including).

We hope that the question-and-answer sheet will help you
to understand how problematic and distracting is the sexual
harassment, which will make you aware and ready for it or
will prevent you from conducting it (engaging in).

There are also cases when students misused academic
vocabulary merely due to lack of knowledge in AWL.:

It is the main communicator between different cultures
(means of communication).

Terrorist groups can quickly circulate some motivating ideas
for civilians (disruptive).
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Errors in spelling

Last but not least, lexical AWL errors in the category of Spelling have been
detected. This is the only category where no L2 error has been found. According to
Agustin-Llach (2017), the absence of L1 seems predictable, as there is no similarity
and coherence in spelling between Armenian and English. In the following learner
corpus, spelling errors in AWL are mainly capitalized, and this could happen
because of lack of typographic skills and it is important to highlight that the
writings of the learners are Word Documents, hence in Word Docs the spelling
errors are automatically checked and corrected. Nevertheless, according to James
(1998) these are slips of the pen rather than errors. The examples are provided
below:

Society has been made aware of the fact that Social Media
cites (sites) sell their daily information to governments
Propaganda of Globalization (globalization)

Most frequently misused words

Besides lexical errors in AWL, the most frequent words that were misused in
AWL are also elicited and analyzed. The most frequently misused word is the
word promote (6 times). The word affect (3 times) is misused as a verb, once as
an adjective and once as a noun. The word communication (3 times) is misused
once as a noun, once as a verb and once as an adjective. And last but not least,
the word distribute (3 times) is misused as a verb. Hence, 13 misused verbs, 2
misused nouns and 2 adjectives. The results indicate that the verbs in AWL
should receive much more attention.

Thus, the results of the present research show that both learners and
educators should lay more emphasis on errors in productive use of academic
vocabulary and on depth of vocabulary, rather than on grammar (Bardakci,
2016; Hasan & Shabdin, 2016).

Conclusion

Taking into account the educational background and exposure to the English
language that students have at English medium University, the causes of errors
have been subdivided into interlingual (L1) and intralingual (L2) causes of
errors in academic vocabulary. The corpus analysis unveiled that L1 errors
dominate L2 errors in these two categories. As it is seen, students face
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difficulties and have problems in academic vocabulary and an emphasis should
be put on all the above-mentioned factors, as learners frequently make errors
because of wrong affiliation and direct translation from L1 academic words.

The current corpus aided analysis described the areas of AWL in which the
students experience difficulties. Error Analysis also helped to determine the
causes of errors and perceive that besides interlingual cause of errors,
intralingual ones also play a significant role in making and triggering errors in
AWL. In addition, the given study may serve for educators and teachers as a
base for designing lessons, curriculum, activities in order to help Armenian
students to evade and eradicate lexical errors in AWL. Besides, this research
may also assist teachers to create an authentic context for mastery of academic
English vocabulary.
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PUNUSPL UNULULECE 4EMT.NRONPE3UL GULBINNRE3NRUL
QrUd N GPSUYUL NULNrU

UuwnnhYy 2nipupyuis
Uwphw! Juppuiyub

Uhwuyubiph Jbpnisnipniip jhpuwnwlut (kqupwinipjui juplnp
puwgquyun t, npp tyquunwlju £ uppwubph ptimpjut dhongny wnuyty
wpynibudbn npupdul] onwp (kqyh dwwnnignidt nt puuwutngnidp:
znyjudnid ghunwpynud E ovnwp 1kqyh, dwubwynpuybu gpuynp gh-
nwljub fjunuph jnipugdwt gnpépupwugnid punuwjhtt ujpwtkph Jtpnt-
Snipjut nhpp: Zhnmwgnunipjut hwunwluwb ynipp Zwujwunwih wdk-
phipwt hwdwjuwpwih «Ubgiipkt b hwnnppulgnipmiy dwutiugh-
nnipjul wnwehtt Ynipuh hwy nuwtnnubph wuqkptu qpdus 39 tuuk-
ubpt G Uniph ptunipnitt ppujwbwgyt) £ ghnwujub punwwmowph
punwihtt uppwjubph pwtwljuwlwt b npululwb, hsywhu twb Ynp-
wnruughlt 4ipnudmpjut dkpngutph Jhpundwdp' tyunwl niukiw-
1nY oqub] nwuwwinnnubpht juquuljtpybnt b dpulnt nuupbipwg-
ubip, npnup Juyuwunkh wugipkup' npytu Epypnpy (kqnt unynpnnubph
ghnnujut paunwywowph qupqugdwnp:

Puibmyh punkp ' pupuyghll ufuwy, upugbbph JEpniénipnil, wlunk-
dpwlml punwgualy, ghnwlub pumugupup:
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